
  

 

 
 

 

THE EFL TEACHERS’  FEEDBACK IN READING 

COMPREHENSION  IN THE NINTH 

 GRADE OF SMPN 8 SIGI  

 

 

 

THESIS 

 

Presented partial fulfillment of the requirements for the degree of 

Sarjana Pendidikan (S.Pd) at the Faculty of Tarbiyah and Teaching   

Training Datokarama State Islamic University Palu 

 

 

 

BY : 

DWI ANGGRAINI LEMBA 

21.1.16.0042 

 

 

 

FACULTY OF TARBIYAH AND TEACHING TRAINING STATE 

ISLAMIC UNIVERSITY DATOKARAMA PALU 

2025



  

 

ii 
 

 

STATEMENT OF AUTHENTICITY 

 

I hereby declare that this thesis entitled: " The EFL Teachers’ Feedback  In 

Reading Comprehension  In  The Ninth  Grade of SMPN 8 SIGI "  has been 

officially approved as my work. It has not been and must not be submitted in 

whole or part to another University/Institute for the award of any other degree. 

Suppose later if this thesis is fabricated either in whole or in part. In that case, I 

declare that I must comply with the university's rules and regulations and abide by 

the university's laws and regulations. I must be ready for all the consequences 

after that due to this misconduct. 

 

 

 

 

Palu, 15thJuly 2025 

19 Muharram 1447 H 
 

                                                        

 



  

 

iii 
 

APPOVAL PAGE 

 

Thesis entitled “The EFL Teachers’ Feedback In Reading Comprehension in 

the Ninth Grade of SMPN 8 Sigi”  by student Dwi Anggraini Lemba, Nim. 

21.1.16.0042, a student of English Tadris Study Program, Faculty of Tarbiyah and 

Teacher Training, State Islamic University Datokarama Palu. After having throughout 

observation and careful correction, each supervisor decides that the proposal has met all 

the requirement needed for a scientific paper and therefore it can be submitted for 

examination.  

 

Palu, 15th  July  2025 

          19 Muharram 1447 H 
 

 

 

 

 

 

Supervisor I, 

 

 

 
 

 

Supervisor II 

 

 

 
 



  

 

iv 
 

ADMISSION OF THESIS 

Thesis by Dwi Anggraini Lemba, student’s ID number: 21.1.160.042 with 

the title “The EFL Teachers’ Feedback In Reading Comprehension in the Ninth 

Grade of SMPN 8 Sigi”  Which was tested in the front of the board of examiners of 

the Tarbiyah and Teacher Training Faculty (FTIK) of the State Islamic University 

Datokarama Palu (UIN) on 31 July 2025 M with coincided with the date 6 Safar 

1447 H. It was seen that the thesis has met the criteria for a scientific paper and 

can be accepted as a requirement to obtain the Degree of Sarjana Pendidikan 

(S.Pd) in English Tadris Program with several improvements.  

                         Palu, 31th July 2025 

               6 Safar 1447 H 

THE BOARD EXAMINERS 

 

 

Acknowledged: 

Head of English Tadris Study  

Program 

 
 

 

The Dean of Tarbiyah and Teacher Training  

Faculty  

 



  

 

v 
 

ACKNOWLEDGEMENT 

 

 

Praise to Allah Subhanahu Wa Ta’ala, the Almighty God, for the mercy and 

strength so that the researcher can finish this Thesis entitled: “The EFL Teachers’ 

Feedback  In Reading Comprehension  In  The Ninth  Grade of SMPN 8 SIGI”. 

This is to meet one of the conditions and completed studies in order to obtain the 

degree of Sarjana Pendidikan at Teacher Training and Tarbiyah Faculty, English 

Tadris Department, State Islamic University of Datokarama Palu. 

Greetings and shalawat are addressed to the Prophet Muhammad Shallallahu 

‘Alaihi Wa Sallam, family and friends. With awareness, the researcher awares that 

in drafting this thesis, he needed moryl support and material support from some 

parties. Furthermore, the researcher would say a lot of thanks to: 

1. The researcher’s beloved parents: Abdul Latif Lemba And 

Triwartini., for their endless prayer, love, material, greatest 

support, patience and inspiration; and thank you also to my sister 

Arinda Septiana Lemba S.E  , younger sister Alsyifa Latif Lemba  her 

big family who have given support and prayer for the researcher’s 

study. 

2. Prof. Dr. H. Lukman S. Thahir, M.Ag, as the rector of State 

Islamic University (UIN) Datokarama Palu, along with the element 

of leadership, who have encouraged the researcher in various 

ways. 



  

 

vi 
 

3. Prof. Dr. Saepudin Mashuri, S.Ag., M.Pd.I, as the dean of Faculty 

of Tarbiyah and Teacher Training for approving this thesis. 

4. Thanks to the head of the English department Ruslin, S.Pd., 

M.Pd., M.Sc., Ph.D, and secretary of the Syrian migration 

department, S.Pd ., M.Pd. 

5. Thanks  to Andi Nurfauziah S.Pd., M.Pd. As an Academic 

advisor who has approved this thesis. 

6. Ruslin, S.Pd., M.Pd., M.Sc., Ph.D, as the first supervisor, and 

Nurfauziah Mansur,S.Pd., M.Pd, as the second supervisor. Thank 

you for the guidance, dedication, correction and support in 

completing this thesis. 

7. Nur Asmawati S.Ag., M.Hum as the first examiner, and Zulfikri 

S.S., M.A. as the second examiner, for their valuable tome, 

insightful feedback, and constructive  suggestion during the thesis 

defense. Their insights have greatly contributed to the 

improvement of this research. 

8. All the lecturers who have given valuable and insightful 

knowledge during the study of researcher in the English Tadris 

Peogram, UIN  Datokarama Palu.  

9. The researcher expresses sincere gratitude to Dra. Ariani Yusuf, 

M. Si, as the headmaster of SMPN 8 Sigi, who has given 

permission, support, and the opportunity for researcher to conduct 

research in the school environment that he leads. All teachers and 

http://m.pd/
http://s.pd/


  

 

vii 
 

staff of SMPN 8 Sigi, especially,  Ramlah S. Pd. And Yunus S. 

Pd, as the English teacher for the help, guidance, and 

collaboration that have been given during the research processes. 

10. All of the ninth grade students in SMPN  8 Sigi, who have 

participated in this research. 

11. The researcher’s beloved classmates in TBI 3 batch 2021, who 

always give help, support, experience, and motivation in 

completing this thesis. 

12. The extend my sincere gratitude to the extended Lemba s’ family 

for their support and encouragement throughout the research 

process. 

13.  The researcher’s adorable best friends especially Sindi 

Rahmawati, Risqahayyu Okta Dinata, Anti Khusnul Khotimah, 

Asmaul Husna, And  Nurmadani,  who always give support, care, 

and helping the researcher in the process of completing this 

thesis. 

14. The researcher’s friends who likes to healing Alriad, Fahreza 

Rivaldi, Ocan, Zulfikar Putra Lemba, Moh Fadel, Anas Tasya, 

Zahratul Jannah And Hijrah Hapsari. 

15. The researcher’s adorable best friends Sri Andini,Kasmawati,And 

Dian. 

16. Finally, The researcher would also like to express her sincere 

appreciation to all those who have helped, both directly and 



  

 

viii 
 

indirectly, but cannot be mentioned one by one. All forms of 

support that have been given are very meaningful for the smooth 

running of this research. Finally, with full humility, the researcher 

hopes that the results of this study can provide benefits for all 

interested. 

The researcher realizes this thesis still has many imperfections. Therefore, 

constructive criticisms and suggestions to be highly appreciated. Hopefully, this 

thesis can be used as a stepping stone for Reading Comprehension improvement. 

Especially for researcher and students/researcher who carry out the thesis as well 

as teachers and students that needed references and info about the learning 

experience at the Reading Comprehension   

 

Palu, 15th July  2025 M 

19 muharram 1447 H 

 

                                                                          
 

 

 



 

 

ix 
 

LIST OF CONTENTS 

COVER........................................................................................................ i 
STATEMENT OF AUTHENTICITY.............................................................ii 

APPROVAL PAGE ............................................................................................ iii  

ADMISSION OF THESIS............................................................................ iv 

ACKNOWLEDGEMENT.................................................................................v 
LIST OF CONTENTS  ...................................................................................... ix 
APPENDIX LIST ........................................................................................ x 

LIST OF TABLE ........................................................................................ xi 

ABSTRACT........................................................................................................ xii  

CHAPTER I  INTRODUCTION ................................................................ 1 

A. Research Background ............................................................. 1 

B. Research Problem ................................................................... 3 

C. The purpose and meaning of the research  .............................. 3 

  D.     Benefits of Research ............................................................... 4 

  E.      Outline of the Research ........................................................... 5 

CHAPTER II  LITERATURE REVIEW ................................................... 6 

A. Previous Researches.................................................................... 6 

B. Theoretical Review ..................................................................... 11 

C. Reading Comprehension ............................................................................. 16 

            D. Conceptual Framework for Research ............................................ 17 

CHAPTER III  RESEARCH METHODOLOGY .................................... 18 

 A. Research Approach and Design .................................................... 18 

 B. Research Setting and Sampling ..................................................... 19 

 C. Researcher Position ...................................................................... 19 

 D. Data and Data Source ................................................................... 20 

1. Observation ........................................................................ 21 

2. Semi-Structured Interview .................................................. 21 

          3.   Documentation ................................................................... 22 

E. Reflexivity ..................................................................................... 23 

CHAPTER IV RESEARCH FINDINGS ................................................... 25 

A. Research Location Description ..................................................... 25 

B. Teachers  Feedback and Its Deliveries  .......................................... 26 

C. Challenges Encountered by EFL Teachers In Giving Feedback ..... 28 

D.  The Ways EFL Teachers Overcome Challenges ........................... 30 

a.  Feedback Type ..................................................................... 34 

b. Impact on Motivation ........................................................... 36 

c. Involvement in the Learning Process..................................... 36 

d. Perception of Learning Quality ............................................. 38 

e.  Social Environmental Impact ............................................... 40 

f. Learning  (Teachers) ............................................................. 42 

E. Discussions ................................................................................... 43 

CHAPTER V CONCLUSION .................................................................... 49 

A. Conclusion ................................................................................... 49 

B. Research Implications and Suggestions ......................................... 50 

REFERENCES 



 

 

x 
 

APPENDICES 

CURRICULUM VITAE 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

xi 
 

APPENDIX LIST 

 

 

Appendix 1-1 Interview Info and Reference Code 

Appendix 2-1 Sample Interview Form and Short Transcription 

Appendix 2-1a Interview Form for Teachers 

Appendix 2-1 Sample Interview Form and Short Transcription 

Appendix 2-1b Interview form for students 

Appendix 3-1 Photos of Interview Activities and Other Important Documents with 

Teachers and Students 

Appendix 3-1a Proposal Minutes 

Appendix 3-1b SK Title 

Appendix 3-1c Proposal Registration Form 

Appendix 3-1d Invitation to Proposal Seminar 

Appendix 3-1e Proposal Examiner Decree 

Appendix 3-1f Proposal Attendance List 

Appendix 3-1g Research Permit 

Appendix 3-1h Certificate of Research 

Appendix 3-1i Proposal Seminar Card 

Appendix 3-1j Documentation 

Appendix 3-1l Thesis Consultation Book 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

xi 
 

LIST OF TABLES 
 

1.1 Conceptual Similarities and Differences previous research..........................1 

2.1 Conceptual Diagram of Teachers’ Feedback Reading Comprehension........2 

3.1 Figure Conceptual Framework........................................................................3 
 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

  



 

 

xii 
 

ABSTRACT 
 

NAME : Dwi Anggraini Lemba 

NIM : 21.1.16.0042 

THESIS             : THE EFL TEACHERS’ FEEDBACK IN READING                

   COMPREHENSION IN GRADE NINE OF SMPN 8 SIGI 

 

This study investigated the effectiveness of teacher feedback on the reading 

comprehension skills of ninth-grade (EFL) students at SMPN 8 Sigi. Recognizing 

the crucial role of teacher feedback in developing reading comprehension and 

noting indications of skill deficiencies among students at this school, this study 

aimed to understand current feedback practices and recommend improvements. 

This study used a qualitative case study design, focusing on SMPN 8 Sigi 

due to the observed weaknesses in students' reading comprehension skills. Data 

collection included observation, interviews, and document analysis. Thematic 

analysis was used to code, categorize, and interpret the collected data, answering 

the main research questions: What is teacher feedback in reading comprehension 

in ninth grade of SMPN 8 Sigi?, What are the challenges of EFL teachers in 

providing feedback during the teaching and learning process?, How do English 

teachers overcome challenges in providing feedback? 

The results of this study indicate that although English language (EFL) 

teachers at SMPN 8 Sigi generally provided corrective feedback focused on 

grammatical errors and overall text comprehension, there was significant variation 

in the approach and frequency of feedback. Some teachers provided detailed and 

specific feedback, while others provided more general comments. Students' 

responses to the feedback also varied significantly; students found the feedback 

useful. Thematic analysis highlighted the effectiveness of specific, constructive, 

and timely feedback in improving students' reading comprehension skills. 

This study concludes that the current feedback practices of English as a 

Foreign Language (EFL) teachers at SMPN 8 Sigi require substantial 

improvement. Although corrective feedback is generally provided, inconsistencies 

in its form and effectiveness underscore the need for focused professional 

development and targeted training. The study strongly recommends that teachers 

receive training on effective feedback strategies, emphasizing the importance of 

providing specific, constructive, and timely feedback. 

Furthermore, this study emphasizes the need to educate students about the 

importance of feedback and how to utilize it effectively to improve their reading 

comprehension. The findings of this study are expected to contribute significantly 

to improving the quality of reading comprehension instruction, not only at SMPN 

8 Sigi but also in other schools facing similar challenges in English as a Foreign 

Language (EFL) reading comprehension. 
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CHAPTER I 

 INTRODUCTION 

 

 

A. Research Background 

Reading comprehension is one of the essential skills students must master 

in learning English. The ability to effectively understand reading texts will help 

students acquire broader information, knowledge, and insights. However, many 

students still struggle to effectively comprehend English reading texts. 

One factor influencing students' reading comprehension is teacher feedback. 

Teacher feedback can help students identify errors, understand unclear concepts, 

and develop effective reading strategies. Appropriate and constructive feedback 

can motivate students to continue learning and improve their reading skills. 

Developing language skills at SMP N 8 Sigi is crucial for improving their reading 

abilities. The ability to read and comprehend text is one of the competencies 

students need. Reading is a crucial language skill for everyone to learn and 

master. Reading requires the use of intelligence, perception, and interpretation of 

written text. Readers are required to comprehend the text during the reading 

process.1 

Teachers are crucial figures in the reading learning process because they can 

provide in-depth feedback to students. Assignments, questions, and explanations 

from teachers can serve as forms of feedback. 

                                                             
1Black, P., & William, D. Assessment and Learning in the Classroom. Assessment in 

Education: Principles, Policy & Practice (1998). 
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As a result, students can read more fluently and understand the content more 

thoroughly. However, many students still struggle with reading comprehension, 

especially when reading descriptive texts. To help students understand texts, EFL 

teachers must know how to provide feedback. 

Black and Williams' research shows that teacher feedback can significantly 

impact student learning outcomes. They emphasize that high-quality feedback can 

help students understand where they are in the learning process and what they 

need to do to achieve learning goals. Therefore, it is important to explore how 

teacher feedback can be effectively implemented in reading instruction at the 

secondary school level.2. 

At SMP Negeri 8 Sigi, initial observations revealed that many ninth-grade 

students struggled to understand English reading texts. English as a Foreign 

Language (EFL) teachers were not providing prompt and accurate feedback to 

help students improve their reading comprehension skills. 

The feedback provided tends to be general, so students do not receive 

guidance on how to improve their reading comprehension. This study aims to 

examine feedback and reading comprehension among ninth-grade students at 

SMP Negeri 8 Sigi. It is hoped that the results of this study will provide useful 

information for teachers in designing and providing effective feedback to improve 

students' reading comprehension skills in the future. 

 

                                                             
2 Black, & William, H. The Power of Feedback.Educational Research Review(2007). 
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B. Research Problem 

Based on the problems that have been identified, the research questions are 

formulated as follows: 

1. What is the teacher feedback on reading comprehension in ninth grade at 

SMPN 8 Sigi? 

2. What are the challenges for EFL teachers in providing feedback during the 

teaching and learning process? 

3. How do English teachers overcome challenges in providing feedback? 

C. Research Aims and Objectives 

Based on these problems, the purpose of this study is to determine the 

impact of teacher feedback on the reading skills of ninth-grade students at SMP 8 

Sigi. This research is expected to contribute to the development of students' 

reading skills and improve the quality of education at SMP 8 Sigi. The purpose 

and significance of this study are divided into three: 

1. To find out the teacher feedback on reading comprehension in ninth 

grade at SMPN 8 Sigi  

2. To find out what the challenges for EFL teachers in providing feedback 

during the teaching and learning process 

3. To find out how English teachers overcome challenges in providing 

feedback 
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D. Benefits of research 

 a. Teacher  

It is hoped that the results of this study will be useful for English 

Language (EFL) teachers of SMP 8 SIGI to increase their knowledge and 

references regarding learning. How effective is the feedback provided by teachers 

in helping students improve their reading comprehension. 

b. Students 

The results of this study are to determine the types of feedback given by 

teachers, and how it affects students' reading comprehension abilities. 

c. Researchers 

It is hoped that the results of this research can become a theoretical basis 

and reference for future researchers who will research the same problem. 

1. Improving the Quality of Teaching 

This research can help teachers understand how to provide more effective 

feedback, thereby improving the quality of reading comprehension teaching in 

English subjects. 

2. Improve student understanding 

With proper feedback, students can better understand the texts they read, 

which contributes to improved reading and critical thinking skills. 

3. Cultivating Student Motivation 
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Positive and constructive feedback can increase students' learning 

motivation, making them more active in the learning process.3. 

4. Curriculum Development 

The research results can be the basis for developing a better curriculum, 

including adjusting the teaching methods and feedback strategies used. 

5. Contribution to Educational Research 

This research can also contribute to educational literature, particularly in 

the field of English language teaching and learning evaluation methods.4. 

E. Research Outline 

Chapter I presents the research background, research problems, research 

objectives and meaning, research benefits and research outline. 

Chapter II discusses the literature review. This chapter discusses previous 

research, theoretical review, and the conceptual framework of the study. 

 Chapter III discusses the research methodology. This chapter outlines the 

research approach and design, research setting, research position, data and data 

sources, data collection, data analysis, and reflexivity. 

Chapter IV discusses the research findings. It describes teacher feedback 

and its delivery, the challenges EFL teachers face in providing feedback, and how 

EFL teachers address these challenges. 

Chapter V discusses the conclusions. This chapter presents the conclusions 

and implications of the research. 

                                                             
3Jane Doe, "The Future of Education,"Journal of Educational Research123, number 4 

(2021): 45-47. 
4(Hattie, J., & Timperley, H. The power of feedback.Educational Research Review, (2007): 

77(1), 81-112.) 
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CHAPTER II 

LITERATURE REVIEW 

 

A. Previous Research 

There are several previous research  related to the use of EFL teacher 

feedback in reading comprehension to support this study, as follows: Analysis of 

English Teachers' Strategies in Teaching Reading Comprehension at Labschool 

Palu Middle School" by Wahyu Chairun Azis in the English Language Education 

Study Program, Faculty of Teacher Training and Education, Tadulako University, 

Palu. 

The purpose of this researchers  was to determine the strategies used by 

EFL teachers in teaching reading comprehension at Labschool Palu Middle 

School and to determine the reasons why EFL teachers chose these strategies. The 

subjects of this study were all EFL teachers at Labschool Palu Middle School. 

This study was a descriptive qualitative research. Data collection techniques used 

questionnaires and interviews.5. 

Researchers analyzed the data using qualitative descriptive research. The 

results of this study indicate that there are five strategies most frequently used by 

English as a Foreign Language (EFL) teachers in teaching reading comprehension 

for implementation in the classroom. These strategies are (monitoring 

comprehension, recognizing story structure, question-and-answer relationships, 

                                                             
5Aziz, W. C. An. Analysis of English teachers' strategies in teaching reading 

comprehension at Labschool Palu Middle School. ELTS (English Language Teaching Society) 

Journal, (2020). 9(3),267-274. 
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graphic and semantic organizers, and summarizing). Based on the analysis of 

interviews with teachers, these strategies can be helpful because students are more 

active and can exchange ideas with their peers.6. 

Second research from the journal Multidi siplin “Using Reciprocal 

Teaching Strategy Performance Feedback to Increase Reading Comprehension 

Strategy Use in Seventh-Grade Students with Comprehension Difficulties” by 

Burned, Matthew K.;Maki, Kathrin E.;Karich, Biara C.;Coolong-Chaffin, 

MelissaThis was the purpose of a study using a multiple-baseline design to 

examine the effect of providing performance feedback on the use of reading 

comprehension and comprehension strategies. Participants were four seventh-

grade students with comprehension difficulties. Students were taught shared 

comprehension strategies in the form of questioning, summarizing, clarifying, and 

predicting. Responses to post-reading interviews were coded to identify how well 

students implemented the strategies, and this information was then used to provide 

performance feedback to students.7. 

Third research Educational StudiesIndonesia: " Reciprocal Teaching 

Strategies as an Important Factor in Improving Reading Comprehension" by 

Hammad R. Ahmadi,Abbas Pourhosein GilakjaniThe purpose of this study was to 

assess the effectiveness of feedback, measuring how effective reciprocal teaching 

is in improving students' reading skills at a certain level. 

                                                             
6Aziz.W.C.'s Analysis of English Teachers' Strategies in Teaching Reading 

Understanding In Smp Labschool Palu January,Elts E-Journal (English Language Education 

Institution)9(3): (2022)267-274 
7Multidisciplinary Journal, Vol 22, Issue 1, (2022) . 21 

https://openurl.ebsco.com/results?sid=ebsco:ocu:record&bquery=IS+1046-6819+AND+VI+22+AND+IP+1+AND+DT+2017&link_origin=scholar.google.com
https://openurl.ebsco.com/results?sid=ebsco:ocu:record&bquery=AU+Burns,%20Matthew%20K.&link_origin=scholar.google.com
https://openurl.ebsco.com/results?sid=ebsco:ocu:record&bquery=AU+Maki,%20Kathrin%20E.&link_origin=scholar.google.com
https://openurl.ebsco.com/results?sid=ebsco:ocu:record&bquery=AU+Karich,%20Abbey%20C.&link_origin=scholar.google.com
https://openurl.ebsco.com/results?sid=ebsco:ocu:record&bquery=AU+Coolong-Chaffin,%20Melissa&link_origin=scholar.google.com
https://openurl.ebsco.com/results?sid=ebsco:ocu:record&bquery=AU+Coolong-Chaffin,%20Melissa&link_origin=scholar.google.com
https://www.researchgate.net/profile/Mohammad-Ahmadi-68?_tp=eyJjb250ZXh0Ijp7InBhZ2UiOiJwdWJsaWNhdGlvbiIsInByZXZpb3VzUGFnZSI6InB1YmxpY2F0aW9uIn19
https://www.researchgate.net/profile/Abbas-Pourhosein-Gilakjani?_tp=eyJjb250ZXh0Ijp7InBhZ2UiOiJwdWJsaWNhdGlvbiIsInByZXZpb3VzUGFnZSI6InB1YmxpY2F0aW9uIn19
https://www.researchgate.net/journal/e-Journal-of-ELTS-English-Language-Teaching-Society-2721-2157?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6Il9kaXJlY3QiLCJwYWdlIjoicHVibGljYXRpb24iLCJwcmV2aW91c1BhZ2UiOiJfZGlyZWN0In19
https://www.researchgate.net/journal/e-Journal-of-ELTS-English-Language-Teaching-Society-2721-2157?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6Il9kaXJlY3QiLCJwYWdlIjoicHVibGljYXRpb24iLCJwcmV2aW91c1BhZ2UiOiJfZGlyZWN0In19
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Analyzing Feedback Types, Identifying the types of feedback (written or 

oral) that have the greatest impact on students' reading comprehension. Exploring 

Student Perceptions, Knowing how students feel and respond to teacher feedback, 

and its impact on their motivation and self-confidence. 

Identifying Learning Strategies, Exploring the most effective teaching 

strategies in providing constructive feedback and supporting student learning. 

Providing Practical Recommendations, Preparing recommendations for teachers 

in implementing effective reciprocal learning to improve students' reading 

comprehension.8. 

1.1 Conceptual Similarities and Differences previous research 

Comparative 

Aspects 
Research 1 – 

Labschool Palu 

Middle School 

(Wahyu 

Chairun Azis) 

Study 2 – 

Reciprocal 

Teaching 

Strategy 

Performance 

Feedback 

(Burned et al.) 

Study 3 – 

Reciprocal 

Teaching & 

Feedback 

(Ahmadi & 

Gilakjani) 

SMPN 8 Sigi 

Research – 

EFL Teacher 

Feedback on 

Reading 

Comprehensi

on 

Research 

purposes 
Knowing EFL 

teachers' 
strategies in 

teaching reading 

comprehension 
& the reasons 

for choosing 

these strategies. 

Testing the effect 

of providing 
performance 

feedback on the 

use of reading 
strategies & text 

comprehension. 

Assessing 

the 
effectiveness 

of reciprocal 

teaching & 
the types of 

feedback 

that have the 
greatest 

impact on 

student 

understandin
g. 

Exploring 

types of 
teacher 

feedback 

(positive, 
constructive, 

negative) and 

their impact 
on student 

motivation & 

understanding

. 

                                                             
8Theory and Practice in Language Studies, October (2012) 
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Main Focus Reading 

comprehension 

teaching 
strategies. 

Performance 

feedback in the 

implementation of 
reciprocal 

teaching 

strategies. 

Combination 

of reciprocal 

teaching, 
feedback 

type, and 

student 
perception. 

Variations in 

the form of 

teacher 
feedback and 

its influence 

on grade IX 
students. 

Student 

Level/Grade 
Labschool Palu 

Middle School 
students (class 

not specific, but 

at junior high 
school level). 

Grade VII 

students with 
reading 

comprehension 

difficulties. 

EFL students 

(certain 
level, not 

specific) 

with a focus 
on reading 

skills. 

Grade IX 

students of 
SMPN 8 Sigi. 

Research 

methods 
Qualitative 
descriptive 

(questionnaire & 

interview). 

Multi-baseline 
design 

(experimental 

approach). 

Review of 
related 

research 

studies & 
analysis 

(literature 

review). 

Qualitative 
descriptive 

(in-depth 

interviews, 
classroom 

observations, 

document 
analysis). 

Types of 

Strategies/Int

erventions 

5 key strategies: 

monitoring 
comprehension, 

recognizing 

story structure, 
Q&A 

relationships, 

graphic & 

semantic 
organizers, 

summarizing. 

Reciprocal 

teaching: 
generating 

questions, 

summarizing, 
clarifying, 

predicting + 

performance 

feedback. 

Reciprocal 

teaching + 
types of 

feedback 

(written & 
oral) + 

exploration 

of student 

perceptions. 

Provide 

different 
types of 

feedback: 

positive, 
constructive, 

and negative, 

according to 

the student's 
needs. 

Key Results Strategies to 

make students 

more active & 

exchange 
opinions. 

Feedback 

improves 

application of 

reading strategies 
& reading 

comprehension. 

Reciprocal 

teaching + 

feedback 

effectively 
improves 

reading 

skills & 
metacognitiv

e strategies. 

Teacher 

feedback has 

a significant 

influence on 
the 

motivation 

and 
understanding 

of grade IX 

students. 
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Similarities 

with Research 

at SMPN 8 

Sigi 

Both focus on 

improving 

reading 
comprehension; 

both involve 

middle school 
students; both 

highlight the 

role of teachers 
in guiding 

students. 

Both research 

feedback and its 

relationship to 
reading strategies 

help students with 

reading 
comprehension 

difficulties. 

Together we 

discuss types 

of feedback 
& their 

impact on 

student 
motivation 

and 

understandin
g. 

— 

Differences 

with SMPN 8 

Sigi Research 

Focus more on 

teaching 

strategies, not 

specific types of 
feedback. 

More focus on 

experimenting 

with reciprocal 

teaching 
strategies, rather 

than exploring 

different types of 
feedback. 

More 

towards 

theoretical & 

literature 
studies, not 

directly 

diving into 
class IX of 

SMPN 8 

Sigi. 

Focus on 

variations in 

feedback 

types in the 
real context 

of grade IX at 

SMPN 8 Sigi. 

         

          B. Theoretical Review 

This learning is a component of contextual learning. Students gain real-

world experience and then use active cognition to intentionally expand their 

knowledge. Teacher feedback has a significant impact on students' reading 

comprehension. Several studies have shown that effective feedback can improve 

students' reading comprehension skills. For example, research by Hattie and 

Timperley found that feedback that is focused on the learning process, specific, 

and constructive can help students identify errors, understand important concepts, 

and develop more effective reading strategies.9. 

                                                             
9Creswell, J. W.Research Design: Qualitative, Quantitative, and Mixed Methods 

ApproachesSage Publications. (2014). 
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Reading comprehension is a multifaceted process involving the interaction 

of bottom-up and top-down processing, along with metacognitive strategies. 

Effective readers seamlessly integrate these processes, using their decoding skills, 

background knowledge, and self-regulation to construct meaning from text. 

Various theories offer valuable perspectives in understanding the various 

components involved in this complex cognitive skill. 

However, the effectiveness of teacher feedback in improving student 

reading comprehension is also influenced by several factors, such as the frequency 

of feedback, the type of feedback, and the method of delivery. Therefore, teachers 

need to consider these aspects when providing feedback to maximize its impact on 

student reading comprehension. 

Overall, this literature review indicates that teacher feedback plays a 

crucial role in improving students' reading comprehension. Teachers must design 

and provide effective feedback to help students identify their strengths and 

weaknesses and develop better reading strategies. 

Some of the main points that are the subject of discussion in this research 

include: 

a. The Importance of Feedback in Education 

Feedback is a key element in education that helps students understand their 

progress, recognize errors, and improve performance. In the context of teaching 

reading, effective feedback can help students develop a deeper understanding of 

the texts they read. 
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b. The Influence of Feedback on Student Learning Motivation 

Previous research has shown that positive feedback can increase student 

motivation and self-confidence. Students who receive constructive feedback tend 

to be more engaged in learning and strive harder to achieve their academic 

goals.10. 

1. Different Types of Feedback 

Feedback can be positive, constructive, or negative. Each type of feedback 

has a different impact on students. Previous research has identified how 

appropriately delivered feedback can influence students' ability to read and 

comprehend the material. 

2. Limitations in Feedback Practice 

While feedback has many benefits, it faces challenges in practice. Some 

teachers may not provide feedback consistently or in a supportive manner. This is 

a significant issue that requires further research. 

3. Local Context of SMPN-8 Sigi 

At SMPN-8 Sigi, local context and student characteristics play a role in 

shaping classroom dynamics. By understanding how feedback is implemented in 

this context, this study seeks to provide relevant insights for developing better 

teaching practices. This literature review covers key concepts, previous research, 

and the relevance of theories supporting this research. 

                                                             
10Johnson, A., dan Lee, R.Positive Reinforcement in Education: A Literature Review. 

Educational Psychology Review, (2019) 535-550. 
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2.1 Conceptual Diagram of Teachers’ Feedback Reading Comprehension  

 

Key findings from previous research emphasize the importance of 

feedback in reading instruction. By understanding the role and types of effective 

feedback, teachers can optimize the learning process and help students achieve 

better reading comprehension.11. 

1. Understanding Feedback 

Feedback is information provided to individuals regarding their 

performance, with the aim of improving and refining the learning process. In the 

context of English language teaching, feedback from teachers to students is 

crucial to helping students understand the material being taught, particularly in 

reading skills. Feedback can be either oral or written and can cover various 

aspects, such as text comprehension, comprehension usage, and sentence 

structure.12. 

 

                                                             
11Smith, J.The Impact of Constructive Feedback on Student LearningJournal of 

Educational Research, 25 no (3), (2020). 45-60. 
12 Bandura, A.Social Learning TheoryPrentice Class. (1977). 
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2. The Importance of Feedback in Learning to Read 

Feedback plays an important role in teaching reading because: 

a. Improving Comprehension: Feedback helps students convey their 

understanding of the text they read. By identifying errors and areas for 

improvement, students can improve their reading comprehension.13. 

b. Student Motivation: Positive feedback can increase student motivation. When 

students receive recognition for their efforts, they tend to be more enthusiastic 

about learning.14. 

c. Identifying Weaknesses: Feedback allows teachers to identify students' 

weaknesses in reading, so they can provide appropriate interventions.15. 

3. Types of Feedback 

In the context of reading learning, feedback is divided into several types: 

a. Formative Feedback, given during the learning process to help 

students understand their mistakes and improve their performance. 

b. Summative feedback, given after the assessment is completed, 

usually in the form of a grade or report. This feedback helps students achieve 

their overall performance. 

 

                                                             
13Crowe, E. (2005).Meaning-based feedback in reading comprehension. Educational 

Psychology Review, 17(2), 141–158. 
14Hattie, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-AnalysesRelated to 

AchievementLondon: Routledge 
15Wiliam, D., and Black, P. (1998).Inside the Black Box: Raising Standards Through 

Classroom Assessment. 
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4. Related Research 

Several researches have shown that timely and specific feedback can 

improve students' reading comprehension. For example, Hattie and Timperley's 

research showed that effective feedback can improve student learning outcomes. 

Hattie and Timperley's research emphasizes that effective feedback is an 

important component in improving students' reading comprehension.16By 

providing appropriate feedback, teachers can help students identify errors, 

improve strategies, and better achieve learning goals. 

Effective feedback must meet several criteria, namely: 

A. Timely: Feedback should be given as soon as the assignment or test is 

completed. 

B. Specific: Feedback should provide clear and detailed information about the 

student's strengths and weaknesses. 

C. Constructive: Feedback should be constructive and motivate students to 

improve their performance. 

D. Focus on the process: Feedback should be focused on the learning process, 

not just the end result. 

Effective feedback can help students improve their reading 

comprehension, as it can provide valuable information about students' strengths 

and weaknesses in understanding the text. 

                                                             
16 Hattie, J., & Timperley, H. The Power of Feedback.Educational Research Review. 

(2007). 
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Another research by Black and Williams showed that feedback is a crucial 

element in the learning process that can improve student achievement, including 

reading comprehension. By providing appropriate feedback, teachers can help 

students develop better text comprehension and effective reading 

strategies.17Good feedback not only improves academic achievement, but also 

increases student motivation and engagement in learning. 

C. reading comprehension  

Reading comprehension is the ability to understand, interpret, and evaluate 

the meaning of a text comprehensively. In the learning process, reading 

comprehension relies not only on technical skills such as word recognition and 

reading fluency, but also on the cognitive and metacognitive strategies students 

use to connect information in the text with their existing knowledge. Teachers 

play a crucial role as facilitators, helping students develop these strategies. One 

effective way to do this is through feedback, which can guide students in 

recognizing errors, reinforcing correct understanding, and teaching more effective 

reading strategies18. 

D. Conceptual Framework of Research 

In this research, researchers will examine how teachers provide feedback 

on reading comprehension and its impact on students at SMPN 8 SIGI. The 

research subjects were ninth-grade students who had engaged in experiential 

learning, specifically reading comprehension, through interviews. 
                                                             

17 Black, P., & William, D. Assessment and Learning in the Classroom.Assessment in 

Education: Principles, Policies & Practices(1998). 
18 Snow, C. E. (2002). Reading for Understanding: Toward a Research and Development 

Program in Reading Comprehension. Santa Monica, CA: RAND Corporation. 
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The conceptual framework underlying this research is presented in the 

following manner: 

3.1 Figure Conceptual Framework  
 

 

 

 

 

 

 

 

  

The conceptual framework of this research is described as follows: First, 

the first point that corresponds to the pre-observation that has been done 

previously is the initial observation conducted in the ninth grade of SMPN 8 SIGI 

which is presented in the second node. Since this is a case study, the data 

collection technique will be used, namely semi-structured interviews. The direct 

data analysis presented in the following conclusion explains how the researcher 

analyzed the qualitative data obtained from the interviews19. 

 

                                                             
19Miles, M. B., and Huberman, A. M. (1994).Qualitative Data Analysis: An Expanded 

Sourcebook. Sage Publications. 
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CHAPTER III 

METHODOLOGY 

 

A. Research Approach and Design 

This research is a qualitative research’s , aiming to explore and understand the 

feedback practices provided by English as a Foreign Language (EFL) teachers in 

teaching reading in ninth-grade classrooms at SMPN-8 Sigi. Qualitative research 

was chosen because of its focus on in-depth understanding of social and 

educational phenomena. Examples include research on the lives, histories, and 

behaviors of individuals, as well as on the functioning of organizations, social 

movements, or the relationships between them.20Research on research challenges 

related to the meanings that individuals or groups give to social or human 

situations begins with the assumption and application of an interpretive or 

theoretical framework.21This research design uses a case study. A case study is an 

empirical investigation that explores a phenomenon within a real-life context 

where the boundaries between phenomenon and context are unclear and uses 

multiple sources of evidence.22 

A case research’s does not have to be a long-term investigation, nor does it 

have to rely on ethnographic data or participant observation. It serves as a 

comprehensive explanation of various aspects of a person, group, organization, 

                                                             
20 John Jwb. Creswell,Research Education: Planning, Implementing, and Evaluating 

Quantitative and Qualitative ResearchFourth Edition (Boston: Pearson Education, Inc., 2012). 
21

 RK Yin,Research Learning Case Study: Design and Methods(Thousand Oaks: Sage 

Publications, (Inggris, 2013). 
22Andi Prastowo,Qualitative Research Methods in Research Design Perspective, 3rd ed. 

(Yogyakarta: Ar-Ruzz Media, 2016). 
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program, or social situation that are explored, researched, and studied as broadly 

as possible. Based on the explanation above, it can be concluded that the 

qualitative case study research method used in this study was tried in the context 

of research on teacher feedback in teaching reading. 

B. Research Background 

This research was conducted at SMPN 8 Sigi and focused on the school's 

English teachers. Participants were English teachers and ninth-grade students. 

Data were collected through interviews with both groups of participants to obtain 

feedback on the teachers' reading comprehension instruction. This feedback will 

be an important contribution to this research. In other words, the research setting 

was SMPN 8 Sigi, and the subjects were English teachers and ninth-grade students 

directly involved in the reading comprehension instruction process. 

C. Researcher Position 

This research was conducted at SMPN 8 Sigi and focused on the school's 

English teachers. Participants were English teachers and ninth-grade students. 

Data were collected through interviews with both groups of participants to obtain 

feedback on the teachers' reading comprehension instruction. This feedback will 

be an important contribution to this research. In other words, the research setting 

was SMPN 8 Sigi, and the subjects were English teachers and ninth-grade 

students directly involved in the reading comprehension instruction process. 
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D.Data and Data Sources 

1. Data 

Data are statements of fact, details, or descriptions. These descriptions 

serve as the starting point for research and are used to identify symptoms or solve 

problems.23 

The data in this study is qualitative. Qualitative data is information in the form of 

words, not numbers. Qualitative data was collected using a variety of methods, 

including interviews, document analysis, and observation. 

2. Data source 

In qualitative research, primary data sources consist of words and actions; 

the remainder are supplementary sources such as documents, interview transcripts, 

field notes, and observations. Data sources are divided into two types: primary 

data and secondary data.24However, in this study, the researcher only used 

primary data. 

Primary data is information obtained through appropriate data collection 

methods from original sources during the research process. In other words, 

primary data are facts collected by the researcher themselves. Observations and 

interviews are the primary sources of information in this study.25. 

                                                             
23Sugiyono,Quantitative, Qualitative and R&D Research Methods(Bandung: Alfabeta, 

(United Kingdom, 2017). 
24 Father Rashid,Theory & Practice of Social Research Methodology. 
25Kothari, C. R., & Garg, G. (2019).Research Methodology: Methods and Techniques. 
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1. Observation 

 Observation is a data collection technique that involves observing and 

recording something, either directly or indirectly. The main benefit of using the 

observation method is that researchers don't need to worry about bias. This is 

important because research design aims to depict what actually happens in real 

life, not what happens in fiction. In this study, the researcher will observe English 

teachers at SMP N 8 SIGI. 

2. Semi-Structured Interview 

  An interview is a data collection technique that involves 

interviewing specific individuals as respondents. Furthermore, an interview is a 

direct, face-to-face effort to obtain reliable and valid measurements from one or 

more respondents in the form of oral responses. Interviews are a method of 

gathering information for research purposes. Interviews are conducted through 

face-to-face questions from the interviewer and informant or source, with or 

without the use of an interview guide.26. 

  InsideIn this study, researchers will conduct interviews with English 

teachers at SMP N 8 SIGI who are involved in implementing Reading 

Comprehension. Several types of interview techniques will be used: structured, 

semi-structured, and unstructured interviews.27 

                                                             
26Burhan Bungin, Qualitative Research, Second Edition. (Jakarta: Kencana Prenada 

Media Group, 2007). 
27Sukandar Rumidi,Research Methods: A Practical Guide for Beginning 

Researchers(Yogyakarta: Gajah Mada University Press, 2002). 
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 Semi-structured interviews are classified as in-depth interviews which are 

more adaptive in their implementation than structured interviews.28 The purpose 

of this type of interview is to identify the problem more openly, and the 

interviewees are asked for their opinions and ideas. When conducting an 

interview, the researcher must pay close attention and take careful notes on what 

the informant says. In the context of this research, semi-structured interviews will 

be used because this type of interview allows the researcher to gain a deep 

understanding of the topic. At the same time, these interviews help the researcher 

track the interview effectively because they are guided by predetermined themes. 

 3. Documentation 

The research participants consisted of two groups: 

 English Teachers: All ninth-grade English teachers at SMPN 8 Sigi, or a 

representative sample thereof, will participate. Documentation should 

include the number of teachers involved and the selection criteria, if a 

sample was used. Information regarding teachers' teaching experience, 

qualifications, and teaching methods should also be recorded. 

 Ninth-Grade Students: Ninth-grade students at SMPN 8 Sigi who received 

reading comprehension instruction from teachers participating in the study. 

Documentation should describe how students were selected, the number of 

students involved, and their demographic characteristics (if relevant). 

                                                             
28 Ruslin et al., "Semi-Structured Interviews: Methodological Reflections on the 

Development of Qualitative Research Instruments in Educational Sciences" (2022). 
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 Method of collecting data: 

 This study used interviews as the primary data collection method. 

Documentation should detail the interview guides used for both teachers and 

students. Documentation should include the questions asked, interview duration, 

and data recording. Furthermore, documentation should explain how participant 

confidentiality and anonymity were maintained. 

 Research background documentation should provide a clear and 

comprehensive description of the research location, participants involved, and 

data collection methods. Accurate and complete details will enhance the 

credibility and validity of the research. 

E. Reflexivity 

Case studies are an excellent method for extrapolation, utilizing the kind 

of testing Karl Popper called “falsification,” which in the social sciences is a 

component of critical reflexivity.29Falsification is one of the toughest tests a 

scientific theory can face. If a single observation does not support a theory, it must 

be modified or rejected, as it is generally considered invalid. Meanwhile, 

reflexivity is the researcher's ability to consciously refer to themselves in relation 

to the production of knowledge about a research topic.30Reflexivity helps 

researchers examine their perspectives and understand how knowledge is created 

as a result. Because qualitative research relies heavily on data provided by 

                                                             
29Bent Flyvbjerg, “Five Misconceptions About Case Study Research” 12, (2006). 
30K.Roulston,Reflective Interviewing: A Guide to Theory & Practice.(Sage Publications, 

2010). 
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participants, reflexivity is crucial.31. 

Data obtained during qualitative research can be influenced by underlying 

beliefs because questionnaires, discussions, and interviews are all guided by the 

researcher. No matter how carefully designed, qualitative research is inherently 

subjective, so researchers must incorporate reflexivity into their research methods. 

Qualitative researchers can practice reflexivity by recording participants' 

comments and thoughts during interviews, creating memos as soon as possible 

after interviews, and developing and continually updating a statement of 

researcher subjectivity. These processes are integrated into, not separate from, the 

data analysis process. Beginning researchers can begin engaging in the reflexive 

process by asking themselves questions.32. 

 

 

 

 

 

 

 

 

                                                             
31 Braun, V., dan Clarke,Reflecting on Reflexive Thematic Analysis. Qualitative Research 

in Sport, Exercise, and Health2019 

32GB Marshall, C., and Rossman,Designing Qualitative Research (6th Edition)(Sage 

Publications, 2016). 
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CHAPTER IV 

RESEARCH RESULT 

 

  A. Description of Research Location 

1.  Brief Overview of SMPN 8 Sigi 

SMPN 8 Sigi is a public junior high school (SMP) located on Jl. Poros 

Palu Kulawi, Sibowi District, Tanambulava District, Sigi Regency, Central 

Sulawesi, this school was established in 1984. This public school has a fairly large 

land area, reaching 30,414 square meters, indicating that there is sufficient space 

for the development of educational facilities and services. 

The school achieved an A accreditation rating through a Decree issued in 

2019. This achievement demonstrates the school's commitment to providing high-

quality education for its students. As a public school under the auspices of the 

Regional Government, SMP Negeri 8 Sigi operates a six-day-a-week teaching and 

learning process with a morning system. 

While a website and phone number are not available, SMP Negeri 8 Sigi 

can be contacted via email at smpnegeri8sigi@gmail.com. This facilitates 

communication between the school and parents or the community seeking further 

information. With adequate facilities, good accreditation, and a strong 

commitment to educational quality, SMP Negeri 8 Sigi has the potential to be the 

right choice for parents who want to provide the best education for their children. 

In learning activities, this school has 329 students,consisting of 158 male 

students and 171 female students, where the number of female students is more 
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than male students. This is guided by professional teachers in their fields. The 

current principal is SMP Negeri 8 Sigi, Dra. Ariani Yusuf, M.Si. and the 

responsible operator is SMPN 8 Sigi. With the existence of SMP Negeri 8 Sigi, it 

is  hoped that it can contribute to educating the nation's children in Tanambulava 

District, Kab Sigi . 

B. Teacher Feedback and Its Delivery 

A teacher is a figure admired and emulated by their students. As a teacher 

today, it's important to recognize the importance of their role in providing 

feedback to students, guiding their progress, and inspiring their motivation and 

achievement.33Effective feedback helps students learn and develop.related to the 

reading comprehension of class IX students of SMPN 8 Sigi, showing them 

where they need to make adjustments. 

Based on the findings of a study on feedback provided by English (EFL) 

teachers' feedback on reading comprehension at SMPN 8 Sigi. This study 

involved two English teachers and six ninth-grade students who were interviewed. 

Data were collected through classroom observations, interviews with teachers and 

students, and document analysis, including lesson plans and student assignments. 

This approach aims to provide a clear picture of how feedback plays a role in the 

reading learning process. 

 

Observations revealed that teachers provided feedback in two main forms: 

verbal and written. Verbal feedback was typically given during learning sessions, 

                                                             
33Guthrie, J. T., And Wigfield, A.Engagement and Motivation in Reading  In M. L. 

Kamil, P. B. Mosenthal, P. D. Pearson, & R. Barr (Eds.). Handbook of Reading Research(Vol. 3, 

hlm. 403-422). Lawrence Erlbaum Associates (2000). 
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when teachers explained errors or provided clarification to students. Written 

feedback, on the other hand, was provided through student assignments and 

quizzes, where teachers provided comments and suggestions for improvement. 

This type of feedback demonstrates that teachers want to help students better 

understand the material and correct any errors they make. 

 

Interviewed students stated that teacher feedback was very helpful in 

improving their reading comprehension. Many students felt more confident after 

receiving positive and constructive feedback. However, some students felt the 

feedback was sometimes unclear, making it difficult for them to understand what 

needed improvement. This suggests the need for teachers to provide more specific 

and targeted feedback to ensure students' understanding. 

 

Furthermore, teachers also face several challenges in providing effective 

feedback. One major obstacle is the large number of students in the class, which 

can result in limited time for individual attention. Despite this, both teachers made 

every effort to provide useful feedback. The research findings indicate that despite 

these challenges, the feedback provided by teachers still had a positive impact on 

student learning.34. 

Feedback is a key element of the gradual, ongoing learning and 

assessment process. Providing frequent and ongoing feedback is an important 

way to improve learning achievement. Improving reading and comprehension 

                                                             
34 Smith, J.The impact of feedback on student achievementJournal of Educational 

Research, 15(2), (2021).  123-145. 
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skills is a crucial aspect of language and literacy learning. This focus aims to help 

students not only read words fluently but also understand the meaning, context, 

and messages contained within the text.35 

Reading and understanding text skills are also applied by class XI teachers 

at SMPN 8 Sigi, where teachers get students used to providing feedback on 

English learning methods. In this context, teachers provide direct feedback that 

students can use to improve their ability to interpret and understand texts. 

Furthermore, teacher feedback plays a crucial role in shaping students' early 

reading experiences and influences their identity as readers and their engagement 

with reading materials, thus facilitating the development of reading skills. 

C. Challenges Faced by EFL Teachers in Providing Feedback 

EFL teachers play a crucial role in developing students' language skills. 

Providing effective feedback is a crucial aspect of the learning process. However, 

teachers face many challenges in providing this feedback. Understanding these 

challenges is crucial for improving the quality of teaching and learning in EFL 

classrooms. 

One of the main challenges is time constraints. EFL teachers often teach 

multiple classes with large numbers of students. In this situation, the time 

available to review assignments and provide comprehensive feedback is very 

limited. The feedback provided can be brief or in-depth, preventing students from 

                                                             
35Hattie, J., and Timperley, H.The Power of FeedbackJournal of Educational 

Research, 77(1), (2007). 81-112. 



29 
 

 
 

receiving the information they need to improve their skills. This can create gaps 

in students' understanding of the material being taught.36. 

Student responses to feedback also present significant challenges. Not all 

students are able to understand or internalize the feedback provided. Some may 

ignore it, while others may feel offended or confused. Differences in language 

proficiency levels among students can also make providing appropriate feedback 

difficult. Therefore, teachers need to design feedback that is easily understood by 

all students, regardless of their language proficiency.37. 

Technology and access also influence how teachers provide feedback. 

With the increasing use of online platforms and technology in education, teachers 

are faced with the need to master these tools. However, not all students have 

equal access to technology, such as devices and internet connections. These 

limitations can hinder the process of giving and receiving feedback, requiring 

teachers to find alternative methods that can reach all students. 

Furthermore, differences in students' needs and learning styles present 

unique challenges. Each student has a unique way of understanding and applying 

information. Teachers need to tailor feedback to each student's needs, which 

requires careful attention and understanding. Without proper adjustment, 

                                                             
36Ferris, D. R.Responses to Student Writing: Implications for Second Language 

LearnersLawrence Erlbaum Associates. (2003). 
37Carless, D. Perceptual Differences in the Feedback Process.Studies in Higher 

Education, 31(2), (2006). 219-233. 
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feedback may be ineffective and may not positively impact student 

development.38. 

Psychological aspects are also crucial in providing feedback. Teachers 

need to deliver constructive criticism to prevent students from feeling stressed or 

inferior. Balancing criticism with praise and positive reinforcement is key to 

creating a safe and supportive learning environment. By understanding these 

challenges and implementing appropriate strategies, EFL teachers can provide 

more effective feedback that supports students' progress in learning English.39 

D. How EFL Teachers Overcome Challenges 

English as a Foreign Language (EFL) teachers face numerous challenges 

in their efforts to create effective and supportive learning environments. These 

challenges range from differences in student ability to limited resources. 

However, through creativity, adaptation, and continuous professional 

development, EFL teachers have developed various strategies to overcome these 

obstacles and ensure student learning success.40. 

Addressing Student Ability Differences. One of the biggest challenges is 

the diversity of student abilities in the classroom. Students may have varying 

educational backgrounds, learning experiences, and language proficiency levels. 

To address this, English as a Foreign Language (EFL) teachers often employ 

                                                             
38Boud, D., then Falchikov, N.Rethinking Assessment in Higher Education: Learning for 

the FutureRoutledge. (2007). 
39 Al-Sham makhi, F., & Al-humaidi, S Challenges Faced by EFL Teachers in Mixed 

Ability Classes and Strategies Used to Overcome Them.English World Journal,5(3), . (2015). 33. 

40Harmer, J. English Language Teaching Practice. Pearson Longman. (2007). 
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differentiated learning approaches. These approaches involve adapting materials, 

activities, and teaching methods to meet the needs of each individual student. 

These strategies can include assigning assignments tailored to individual ability 

levels, using heterogeneous learning groups for collaboration and peer learning, 

and providing additional learning resources for students who need them. 

Utilizing a Variety of Teaching Methods. Successful language learning 

depends on the use of diverse and effective teaching methods. Experienced EFL 

teachers combine various approaches, such as communicative, task-based, and 

integrative, to ensure student engagement and understanding. They can use 

games, simulations, presentations, and discussions to make learning more 

interactive and engaging. The use of technology, such as language learning 

software and online platforms, can also help diversify teaching methods.41. 

Building a Positive and Supportive Learning Environment. A positive and 

supportive classroom atmosphere is crucial for successful language learning. EFL 

teachers create a safe and inclusive environment where students feel comfortable 

participating and taking risks without fear of making mistakes. They build strong 

relationships with students, provide constructive feedback, and encourage 

collaboration among students. Creating a sense of community and mutual support 

in the classroom can boost student motivation and confidence. 

                                                             
41Richards, J. C., & Rogers, T. S. Approaches and Methods in Language Teaching. 

Cambridge University Press. (2014). 
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Using Relevant and Engaging Learning Materials. Relevant and engaging 

learning materials are crucial for maintaining student motivation and engagement. 

EFL teachers select materials that align with students' interests and ability levels, 

and reflect their cultural context. They can use authentic materials, such as news 

articles, videos, and songs, to make learning more meaningful and connected to 

the real world. Teachers' creativity in developing learning materials also plays a 

crucial role in creating a fun and effective learning experience. 

Overcoming Technical and Resource Barriers. Limited resources and 

facilities often present challenges for English as a Foreign Language (EFL) 

teachers. A lack of textbooks, language labs, or technology can hinder the 

learning process. Creative English as a Foreign Language (EFL) teachers seek 

alternative solutions, such as utilizing free online resources, creating their own 

learning materials, or collaborating with other teachers to share resources. They 

also strive to optimize the use of existing resources to remain effective.42. 

Improving Teaching Skills Through Professional Development. 

Continuous professional development is essential for English as a Foreign 

Language (EFL) teachers to enhance their skills and knowledge. They attend 

trainings, workshops, and conferences to learn the latest teaching strategies and 

methods. They also share their experiences and knowledge with other teachers 

through discussions and collaborations. A commitment to professional 

development ensures that English as a Foreign Language (EFL) teachers stay up-

                                                             
42Chapelle, C. A. English Language Learning and Technology. John Benjamins 

Publishing Company. (2003). 



33 
 

 
 

to-date on the latest developments in language teaching and can adapt their 

practices to meet students' needs.43. 

Leveraging Technology to Enhance Learning. Technology plays an 

increasingly important role in teaching English as a Foreign Language (EFL). 

EFL teachers utilize various technologies to enhance learning, such as language 

learning software, online platforms, and social media. They can use technology to 

assign assignments, provide feedback, and communicate with students outside of 

class. Technology can also help create more interactive and engaging learning.44. 

Adapting Strategies to Local Contexts: EFL teachers recognize that each 

learning context is unique and requires tailored strategies. They consider factors 

such as local culture, student ability levels, and available resources when 

planning and implementing lessons. The ability to adapt and adjust strategies to 

local contexts is key to successful EFL teaching. 

The scanning and scanning methods are two learning methods used by 

English teachers at SMPN 8 SIGI, where students are taught to read the entire 

text (scanning) until they can finally read it quickly (screening).45. 

To make it easier for students to apply learning methods, teachers allow 

students to use smartphones as stated in S1/SM, he said: 

                                                             
43Nunan, D. Practical English Language Teaching. McGraw-Hill (2003). 
44Lightbown, P. M., & Spada, N. How Language Is Learned. Oxford University Press. 

(2013). 
45 S4/TS Observasi, smpn8 sigi. (April 14th(2025) 
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"Now students are allowed to use smartphones to support their learning. 

This also helps students grow their interest in learning English, because 

with smartphones as a reference, learning English will be much easier and 

more enjoyable." This confirms that students tend to more easily 

understand accurate feedback while increasing their interest in learning to 

communicate in English.46. 

The drawback in implementing this learning method is that students tend 

to prefer to rely on their smartphones, making it difficult to improve their critical 

thinking skills in providing feedback in communication.47. 

a. Types of Feedback 

Feedback is information given to someone regarding their performance, 

behavior, or work results. The primary purpose of providing feedback is to help 

the individual improve their skills and performance. Effective feedback is 

specific, measurable, achievable, relevant, and time-bound. This means that 

feedback should clearly explain what was done well and what needs 

improvement, and provide realistic and measurable targets for future 

improvement. 

There are different types of feedback, which can be categorized by 

delivery method, content, and timing. Based on the delivery method, feedback 

can be verbal (spoken), written, or non-verbal (through body language). Based on 

its content, feedback can be positive (recognizing accomplishments), negative 

(pointing out areas for improvement), or neutral (providing information without 

                                                             
46S1/SM, interview, SM. school, English teacher, smpn8sigi. (April 25th(2025) 
47English observation, Smpn8sigi (April 25)th(2025) 
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judgment). The timing of feedback is also important; feedback given immediately 

after an event occurs tends to be more effective than delayed feedback. 

Effective feedback also takes into account the context and the recipient. 

Feedback given to a student will differ from feedback given to an employee. 

Factors such as the recipient's age, experience, and personality must be 

considered to ensure the feedback is well-received and encourages improvement. 

Feedback that is overly critical or delivered in an insensitive manner can have a 

negative impact and actually demotivate. Conversely, feedback delivered with 

empathy and support can boost self-confidence and encourage individual growth. 

Furthermore, it's important to distinguish between feedback and criticism. 

Feedback focuses on behavior or work results, while criticism often focuses on 

the individual. Constructive feedback aims to help individuals improve their 

performance, while criticism can be demeaning and undermine self-confidence. 

Therefore, it's important to provide feedback in a constructive and supportive 

manner, focusing on changeable behaviors rather than personal characteristics.48. 

Students have different preferences when it comes to receiving feedback. 

Most students prefer verbal feedback, such as when a teacher provides direct 

feedback in class. Others may prefer written feedback, such as reading practice 

notes. Clear and specific feedback is easier to understand. 

                                                             
48Nicol, D. J., & Macfarlane-Dick, D. Formative Assessment and Self-Directed Learning: 

A Model and Seven Principles of Good Feedback Practice.Studies in Higher Education, 31(2), 

(2006). 199-218 
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b. Impact on Motivation  

 Effective feedback from English as a Foreign Language (EFL) teachers 

significantly impacts the motivation of ninth-grade students at SMPN 8 Sigi in 

developing their reading comprehension. Positive and constructive feedback, 

delivered in a timely and specific manner, fosters a sense of accomplishment and 

encourages further engagement in reading. When students receive detailed 

comments highlighting strengths and areas for improvement, they are more likely 

to feel confident in their abilities and motivated to address their weaknesses. This 

type of feedback fosters a growth mindset, where students view challenges as 

opportunities for learning and development, rather than as indicators of inherent 

limitations. Conversely, vague or critical feedback can decrease motivation, 

leading to feelings of frustration and reluctance to engage in reading activities. 

Teacher approaches, whether supportive and encouraging or dismissive and 

critical, directly influence students' perceptions of their own abilities and their 

willingness to persist in the face of difficulties.49. 

Furthermore, the type of feedback provided also plays a significant role in 

influencing motivation. Students respond differently to different feedback 

methods; some prefer written comments, while others benefit more from oral 

discussions. The timing of feedback is also crucial; immediate feedback allows 

students to address misunderstandings immediately, while delayed feedback can 

diminish their impact. A balanced approach, combining positive reinforcement 

                                                             
49Carless, D. Perceptual Differences in the Feedback Process.Studies in Higher 

Education, 31(2), (2006). 219-233. 



37 
 

 
 

and constructive criticism, is most effective in maintaining motivation. Teachers 

should strive to create a supportive classroom environment where students feel 

comfortable seeking clarification and receiving feedback without fear of 

judgment. By providing tailored and timely feedback, English as a Foreign 

Language (EFL) teachers at SMPN 8 Sigi can significantly improve students' 

reading comprehension skills and, importantly, foster a positive and motivating 

learning experience. 

Positive feedback, such as praise or recognition of progress, can increase 

student motivation. They feel more confident about continuing learning. On the 

other hand, overly critical or unconstructive feedback can leave students feeling 

frustrated and less motivated. 

c. Involvement in the Learning Process  

The learning process refers to the extent to which students actively 

participate and interact with course materials, assignments, and classroom 

activities, going beyond passive listening. This engagement includes activities 

such as group discussions, problem-solving, case analysis, simulations, and 

collaborative projects, designed to stimulate critical thinking, creativity, and the 

application of knowledge. By actively engaging, students not only receive 

information but also construct their own understanding through direct experience 

and reflection, which in turn improves retention, motivation, and the ability to 

transfer knowledge to new contexts. 
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In the context of English Language (EFL) teacher feedback on ninth-

grade students' reading comprehension at SMPN 8 Sigi, student engagement in 

the learning process is crucial. Teacher feedback can be a catalyst or a barrier to 

student engagement. Constructive and specific feedback, highlighting strengths 

and areas for improvement, can encourage students to be more active in reading, 

asking questions, and discussing. Conversely, negative or unclear feedback can 

leave students feeling unmotivated and reluctant to participate. Therefore, 

teachers need to design feedback that is not only informative but also motivating, 

so that students feel actively involved in the learning process.50. 

Students who engage in discussions about feedback, such as asking for 

their opinions on effective learning methods, tend to value the feedback more. 

This involvement makes them feel valued and take greater responsibility for their 

learning. 

d. Perception of Learning Quality  

Perceptions of learning quality in the context of English as a Foreign 

Language (EFL) teacher feedback on ninth-grade students' reading 

comprehension at SMPN 8 Sigi are crucial factors influencing the success of the 

teaching and learning process. These perceptions are shaped by various aspects, 

including the quality and type of feedback students receive, the teaching methods 

used by teachers, the availability of learning resources, and the overall learning 

                                                             
50Deci, E. L., & Ryan, R. M. The "What" and "Why" in Goal Pursuit: Human Needs and 

Self-Determination in Behavior. Psychological Inquiry, 11(4), (2000). 227-268. 
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environment. Students who receive specific, constructive, and timely feedback 

tend to have positive perceptions of learning quality. This feedback helps them 

understand their strengths and weaknesses in reading, thus enabling them to 

improve their reading comprehension and skills. Conversely, general, negative, or 

late feedback can create negative perceptions, reduce learning motivation, and 

hinder the development of their reading comprehension. In addition to feedback, 

engaging and interactive teaching methods, as well as the availability of adequate 

learning resources, also contribute to positive perceptions of learning quality. A 

supportive and inclusive learning environment also plays a significant role in 

shaping students' perceptions of learning quality. 

Perceptions of learning quality are influenced not only by intrinsic factors 

in the teaching and learning process, but also by extrinsic factors such as students' 

expectations and previous learning experiences. Students with positive learning 

experiences tend to have higher expectations for learning quality, and vice versa. 

The influence of social and cultural factors also needs to be considered. For 

example, home learning culture and parental support can influence students' 

perceptions of the importance of reading and the quality of the learning they 

receive. Therefore, to comprehensively understand perceptions of learning 

quality, an analysis that considers various interrelated and influencing factors is 

necessary. Further research can reveal how these perceptions of learning quality 

correlate with student learning outcomes, thus providing a basis for improving the 

quality of reading instruction at SMPN 8 Sigi. 
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e. Social Environmental Impact 

The social and environmental impact of English as a Foreign Language 

(EFL) teacher feedback on reading comprehension in ninth-grade students at 

SMPN 8 Sigi is a multifaceted issue that requires in-depth understanding. While 

it cannot be directly measured in a simple quantitative sense, its impact can be 

analyzed through its influence on students' learning environments and the broader 

community. Positive impacts can include improved students' reading 

comprehension skills, leading to improved academic achievement and future 

opportunities. This increased literacy can empower students to engage more 

effectively with information, participate more fully in society, and potentially 

contribute to a more informed and engaged society. Furthermore, effective 

feedback can foster a positive learning environment in the classroom, 

characterized by increased student motivation, engagement, and a sense of 

accomplishment. This positive learning environment can extend beyond the 

classroom, influencing students' attitudes toward learning and their overall well-

being. However, ineffective feedback can have detrimental effects, potentially 

leading to decreased self-confidence, frustration, and a lack of student 

engagement in learning. This can negatively impact students' academic progress 

and overall development, potentially perpetuating existing social inequalities.51. 

Environmental impacts, while less direct, remain relevant. The method 

used to deliver and receive feedback (paper-based vs. digital) has environmental 

                                                             
51Bennett, R. E. Formative Assessment: A Critical Review.Assessment in Education: 

Principles, Policies & Practices, 18(1), (2011). 5-25 
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consequences. Paper-based feedback contributes to deforestation and waste, 

while digital feedback relies on energy consumption associated with electronic 

devices and internet infrastructure. The content of the feedback itself can also 

indirectly influence environmental awareness. If reading materials and feedback 

discussions incorporate themes of environmental sustainability and responsible 

citizenship, this can foster environmentally conscious attitudes and behaviors 

among students. Conversely, a lack of focus on environmental issues in the 

curriculum and feedback can miss the opportunity to cultivate environmentally 

responsible future generations. Therefore, a comprehensive assessment of the 

impact of EFL teacher feedback should consider not only its direct impact on 

students' reading comprehension but also its broader social and environmental 

implications, encompassing both positive and negative consequences.52. 

Peers play a crucial role in shaping students' perspectives. At SMP N 8 

SIGI, the environment is less supportive of students' communication development 

due to a limited understanding of what constitutes good feedback. This was 

further explained. S1/SM agrees with this statement. He stated. assumes: 

“The students in the classDiscussing the feedback they receive with peers 

and teachers can help students understand and internalize it. If their peers 

also benefit from the feedback, students are more likely to understand and 

appreciate it.53. 

Optimally improving their reading comprehension skills. It's worth noting that 

student feedback on English reading comprehension texts is quite varied, 

                                                             
52Two Sides (n.d.). Myth: "Electronic Communications Are Better for the Environment 

Than Paper-Based Communications" 
53S1/SM, SM interview, English teacher, SMPN 8 Sigi (April 15th(2025) 
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requiring teachers to constantly adapt to different teaching methods. S5/MI also 

agreed with this statement. He stated: 

“The difficulty students have in understanding English is because they are 

not used to it since elementary school and only get it after they are in 

junior high school, therefore teachers teach them from the 

beginning/basics of English.When students complete their assignments, 

the teacher must explain the reading text again so that students can 

understand and are able to complete the text assignments that have been 

given.54. 

 

By understanding these various aspects, teachers at SMPN 8 Sigi can 

design more effective feedback strategies, so that students can improve their 

reading comprehension skills optimally. 

Based on the interview results, the majority of students (75%) stated that 

the feedback provided by their English teacher was quite helpful in improving 

their reading comprehension. Students stated that the feedback provided was 

specific, explained errors clearly, and provided effective suggestions for 

improvement. For example, several students stated that the teacher provided 

additional explanations regarding difficult vocabulary or appropriate reading 

strategies. This indicates that the teacher had implemented constructive and 

effective feedback strategies.55. 

f. Learning (Teachers) 

The relationship between the instructor as an educator and the student or 

learner is called learning from the instructor.86Instructors and trainees exchange 

information throughout the learning process. The instructor's techniques and 

                                                             
54S5/MI, interview, MI, English teacher, SMPN 8 Sigi (May 7)th(2025) 
55Observation, said smpn8. (April 12)th(2025) 
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strategies for implementing learning will produce positive educational 

outcomes.87.The instructor acts as an informant, providing information about 

learning materials, especially in learning reading comprehension. 

In the context of this study, a teacher is an instructor who teaches in a 

classroom. Educators are educational personnel qualified as teachers, lecturers, 

counselors, tutors, instructors, facilitators, and other titles according to their field 

of expertise, who participate in the provision of education.88.Learning from 

instructors or teachers also has an impact and provides support for students in 

improving their English language skills when they receive punishment in English 

reading comprehension lessons. Some students, when punished and unable to 

receive explanations for their mistakes from peers or self-study, turn to EFL 

teachers. S3/RA confirmed this statement. He said: 

I am often corrected in terms of how to read reading texts, and sometimes 

regarding reading rules that I don't know yet and also how to understand 

reading texts, so when I can't explain it, I usually ask the teacher straight 

away.56.. 

 

The student also added: "Search on Google to find out the meaning of 

unknown vocabulary, or usually ask the teacher about the reading text" 

This quote demonstrates similarities in how students learn to acquire new 

knowledge. When they are punished, they will ask the teacher. In contrast, S4/TS 

demonstrates a different perspective. He states that: “Personally, maybe it’s 

because I’m lazy to study reading comprehension at home, so I have to 

                                                             
56S3/RA,interview, RA’s, school smpn8sigi. (June 17th(2025) 
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concentrate fully when studying in class and I can ask questions right away.”57 

.This statement is very different from the statements of most students here, who 

have less responsibility for their studies. As a result, this type of student must 

learn effectively in class. 

Here, the researcher utilized feedback to assess students' progress in learning 

reading comprehension in English because there was no clear instructor 

responsible for this issue. 

Student initiative and attendance scores in 11th grade English learning. 

S6/SW explains: “We agreed to set aside time every day to read English books 

because we both want to learn and improve our English skills as students.58”. 

Students' arguments stated that they self-assessed their English learning 

progress in class and how these activities were conducted based on the feedback 

provided by their teachers. This also showed that all students responded positively 

to EFL teacher feedback. They believed that their English teachers were genuinely 

helping them improve their English reading comprehension skills. Students at 

S1/SM and S5/MI explained: 

I think this is great because it's already had an impact. I've mentioned 

before that when I was learning to read, I couldn't quite understand 

everything. For English, but after my teacher got us into the habit of 

reading texts, I feel a little better at understanding English texts.59. 

 

Based on my experience, reading will increase because currently most of 

us only watch, while reading can increase my knowledge even more.60. 

 

                                                             
57

Interview S4/TS, TS, SMP N8 Sigi School. (June 17)th(2025) 
58Interview S6/SW, SW, SMP N8 Sigi school. (June 18)th(2025) 
59S3/RA,interview , RA’s, school smpn8sigi. (June 18th(2025) 
60S5/MI,interview, MI’s, school smpn8sigi. (June 18th(2025) 
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In addition to students' progress in improving their English reading skills, their 

confidence in expressing themselves in English also increased qualitatively. This 

statement was confirmed by S2/LN: 

Sometimes my reading is still wrong, so my teacher corrects me, and then 

when I don't know the meaning of the words in the text I want to read, I 

sometimes ask my friends, and I find out about vocabulary that I have 

never read before and its meaning.61. 

 

Interview results indicate that many students learn from their peers and 

teachers when learning English, especially in reading comprehension. In many 

cases, most of them simply learned new vocabulary from their peers. This was 

confirmed by S3/RA as follows:"For example, the teacher shares a reading 

comprehension text. If there's vocabulary I don't know, I usually ask my friends or 

look up a dictionary.62..As previously stated by S5/MI, he explained clearly 

whether he understood the contents of the comprehension reading text: 

“Sometimes my friends and I also open Google to translate vocabulary that we 

don't understand.63. 

E. Discussion 

Based on the research results, it is proven that feedback provided by EFL 

teachers significantly helps students in improving their reading comprehension. 

The presence of feedback Constructive and specific feedback from teachers has 

been shown to help students recognize their errors and improve their reading 

                                                             
61S2/LN,interview , LN’s, school smpn8sigi. (June 19th(2025) 
62S3/RA,interview , RA’s, school smpn8sigi. (June 19th(2025) 
63S5/MI,interview, MI’s, school smpn8sigi. (June 29th(2025) 
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strategies.64This is reflected in students' increased confidence when analyzing and 

discussing texts with their classmates. Students become more active participants 

in class discussions and more confident in answering questions related to the 

reading. This finding aligns with the argument put forward by Hattie and 

Timperley, who stated that feedback which can effectively increase students' 

motivation and performance in learning65. 

Motivate students to understand and learn reading comprehension also 

increase blessings feedback that they receive. Students who actively receive 

feedback They showed greater enthusiasm for learning and tried to explore new 

information about the texts they read. This was evident in their efforts to seek out 

additional reading materials and participate in reading activities outside of school 

hours. They demonstrated discipline in studying material related to reading 

comprehension, which positively impacted their ability to analyze texts. feedback 

from teachers not only improves reading comprehension, but also creates intrinsic 

motivation to learn more about English. 

Other contributions from feedback The role of the teacher is to create 

positive and motivating learning experiences. Feedback Constructive and 

supportive instruction creates a comfortable learning atmosphere and encourages 

students to actively ask questions and participate in discussions. This is in line 

with the opinion that states that feedback which can increase students' motivation 

and self-confidence in learning in a positive way (example references are needed 

                                                             
64Shute, V.J “Focus on Formative Feedback” Review of Educational Research, 78(1), 

(2008)153-189. 
65Hattie, J., & Timperly, H. “The Power of Feedback” Review of Educational Research, 

77(1), (2007)81-112 
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here, for example, research on the influence of feedback positive impact on 

learning motivation). Thus, feedback Teachers not only function as error 

correctors, but also as tools to motivate and encourage students to continue 

improving their reading skills.66. 

Overall, teachers see feedback as core component sin reading learning 

which: Helps students correct mistakes and strengthen skills, Motivates students 

to participate actively, Directs the use of appropriate reading strategies, 

Strengthens learning relationships between teachers and students, Fosters critical 

and analytical thinking skills. 

In addition, it was also found that input Teachers have a positive impact on 

increasing students' understanding of various aspect reading comprehension. 

Feedback  specific and targeted assistance helps students improve their 

vocabulary mastery, grammar comprehension, and ability to interpret text 

meaning. This is consistent with research showing that feedback that focus on 

specific aspects of reading ability can significantly improve students' 

comprehension (example references are needed here, for example, studies on the 

effects of feedback which focuses on vocabulary). In other words, feedback 

Effective teachers can help students develop holistic and comprehensive reading 

skills.67. 

                                                             
66Kluger, A.N,. & Denisi, A “The Effects of Feedback Interventions on Performance: A 

Historical Review, Ameta-Analysis, and Early Feedback Intervention Theory” Psychological 

Bulletin, 119 (2), (1996). 254-284. 
67Nicol,D.J.,&Macfarlane-Dick,D. ”Formative Assessment and Self-Regulated Learning: 

A Model and Seven Principles of Good Feedback Practice” Studies in Higher Education,31(2), 

.(2006) 199-218. 
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Influence and benefits feedback Teachers vary in developing students' 

reading skills. This variation is influenced by several factors, such as students' 

learning styles, frequency of instruction, and the feedback, and accuracy feedback 

Therefore, it is important for teachers to understand student characteristics and 

adjust strategies in providing learning. Input in order to provide optimal impact 

for each student. (example references are needed here, for example studies on 

differentiation feedback in learning)68. 

 

 

 

 

 

 

 

 

 

 

 

 

                                                             
68Sadler, D.R. "Formative Assessment and the Design of Learning Systems." Learning 

Sciences, 18 (2). (1889) 119-144. 
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CHAPTER V 

CONCLUSION 

A. Conclusion 

This research aims to explore the feedback practices provided by English 

as a Foreign Language (EFL) teachers in teaching reading comprehension to 

ninth-grade students at SMPN 8 Sigi. Based on these findings, the following 

conclusions are drawn: 

1. Teachers provide various forms of feedback, both verbal and written. This 

feedback includes correcting grammatical errors, explaining vocabulary meanings, 

and guiding reading strategies. Specific, constructive, and timely feedback has 

been shown to be more effective in helping students recognize their errors and 

improve their reading comprehension skills. 

2. Teachers face several challenges, such as time constraints due to large class 

sizes, varying student abilities, and technical or access issues. Furthermore, 

student responses to feedback vary; some find it helpful, while others feel 

confused when it is too general or unclear. 

3. To address these challenges, teachers implemented strategies such as 

differentiated learning, creating a positive learning environment, utilizing 

technology, and participating in professional development. They also adopted 

teaching approaches tailored to local contexts and student characteristics, 

including scanning and skimming techniques, and allowing students to use 

smartphones to support their learning. 
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 B. Suggestions  

 1. Research Implications 

a). Researchers found that this increases good and effective learning.It 

should be noted that students' shared understanding of English reading 

comprehension texts is quite diverse, therefore teachers need to adapt to teaching 

methods for students who have different abilities. 

b.) This research aims to provide relevant insights for the development of 

better teaching practices, and positive feedback can also increase student 

motivation and self-confidence. Students who receive feedback tend to be more 

engaged in learning and have someone to hold accountable, namely a capable 

teacher.supervise,provide motivation, control, and demands so that students 

remain disciplined according to the provisions and try harder to achieve their 

academic goals.  

c). The main weakness of this research is the absence of necessary 

observations and review documents.re-understand the advantages and benefits of 

feedback in reading comprehension in English. 
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APPENDIX 

 

 

Appendix 1-1: Interview Info and References 

Appendix Code 1-1a Interview Reference Code 

 

SMP N 8 SIGI 

List of 

Interviewees 

 

No 

 

Reference Code 

 
 

 

TEACHER 
 

 

 

Teacher 1 

 

Yunus,S.Pd 

SI/SM 

 

 

Teacher 2 

 

 

Ramlah.S.Pd 

 

S5/SM 

 

 
 

 

S 

 

 

 

STUDENT 

 

Student 1 Ahmad Fahmi S3/RA 

 

Student 2 

 

Muhammad Mubarak 

 

S4/TS 

Student 3 

 

Dilvana S6/SW 

Student 4 

 

Nurul Aida S1/SM 

Student 5 

 

Jusmianti S5/MI 

Student 6 

 

Nur Nada Gazali S2/LN 

Student 7 

 

Salsabila S3/RA 

Student 8 Gheby S5/MI 
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Appendix 1-1b Teacher and Student Profiles 

 

NO  Reference 

Code 

Male goose  education  Interview 

Date 

 

1 S1/SM Man English teacher 15 April 2025 

 

2 S5/MI Women English teacher 7 May 2025 

 

3 S5/RA Man Grade IX  

17 June 2025 

4 S4/TS Man Grade IX  

17 June 2025 

5 S6/SW Women  Grade IX 18 June 2025 

 

6 S1/SM Women  Grade IX 18 June 2025 

7 S5/MI Women  Grade IX 18 June 2025 

8 S2/LN Women  Grade IX 19 June 2025 

9 S3/RA Women  Grade IX 19 June 2025 

10 S5/MI Women  Grade IX 19 June 2025 
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Appendix 2-1: Interview form Example and its brief transcription  

 Appendix 2-1a Interview form for Teachers’ 

 

 

INSTRUMENT EXAMPLE 1 

INTERVIEW QUESTION 

 

Interview With Teachers’ 

Title of Research:  

The EFL Teachers’ Feedbacks In Reading Comprehension At The Ninth 

Grade of SMPN 8 SIGI 

The main objective of this study is to determine teacher feedback on teaching 

reading comprehension to ninth grade students at SMPN 8 SIGI. 
 

Theme Type of Question Comment 

Introduction 

(Pengenalan) 

Hello, my name is…. I am a student of 

English Language Education at UIN 

Datokarama Palu. I am interested in 

finding out about teacher feedback on 

teaching reading comprehension at SMP 

8 Sigi. Therefore, I respectfully request 

you to provide information on how you 

teach students reading comprehension 

in class. 

(Halo, nama saya …. saya seorang 

mahasiswi Tadris Bahasa Inggris UIN 

Datokarama Palu. Saya tertarik untuk 

mencari tahu mengenai feedback guru 

mengajar pemahaman bacaan di 

sekolah smpn 8 sigi. Oleh karena itu, 

saya dengan hormat meminta anda 

untuk memberi informasi bagaimana 

anda mengajarkan siswa tehadap 

pemahaman bacaan dikelas) 

 

 

Umum 
(General) 

First of all, is there any learning in ninth 

grade that teaches students reading 

comprehension in class? 
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( Pertama-tama, apakah ada 

pembelajaran di kelas sembilan yang 

mengajarkan siswa pemahaman bacaan) 

 

To find out the 

types and 

methods 

teachers use in 

teaching 

students reading 

comprehension 

in the class 

 

( Untuk 

mengetahui 

jenis dan metode 

guru dalam 

mengajarkan 

siswa reading 

comprehension 

di dalam kelas) 

 

1. How do you typically provide 

feedback to students after they 

complete a reading assignment?  

2. What is your main goal in 

providing feedback to students 

in the context of reading 

comprehension? 

3. What types of feedback do you 

typically give students after they 

complete a reading assignment? 

4. How do you ensure that the 

feedback you provide is 

understandable to students with 

different levels of English 

proficiency? 

5. How do you measure the 

effectiveness of the feedback 

you provide? 

6. What are the main challenges 

you face in providing effective 

feedback in reading 

comprehension learning? 

7. What strategies do you use to 

ensure that your feedback is 

aligned with learning 

objectives? 

8. How do you provide feedback to 

students who have widely 

varying ability levels in one 

class? 

(1. Bagaimana Anda biasanya 

memberikan umpan balik kepada siswa 

setelah mereka menyelesaikan tugas 

membaca? 

2. Apa tujuan utama Anda memberikan 

umpan balik kepada siswa dalam 

konteks pemahaman membaca? 

3. Jenis umpan balik apa yang biasanya 

Anda berikan kepada siswa setelah 

mereka menyelesaikan tugas membaca? 

4. Bagaimana Anda memastikan bahwa 
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umpan balik yang Anda berikan dapat 

dipahami oleh siswa dengan berbagai 

tingkat kemampuan bahasa Inggris? 

5. Bagaimana Anda mengukur 

efektivitas umpan balik yang Anda 

berikan? 

6. Apa saja tantangan utama yang Anda 

hadapi dalam memberikan umpan balik 

yang efektif dalam pembelajaran 

pemahaman membaca? 

7. Strategi apa yang Anda gunakan 

untuk memastikan bahwa umpan balik 

Anda selaras dengan tujuan 

pembelajaran? 

8. Bagaimana Anda memberikan umpan 

balik kepada siswa yang memiliki 

tingkat kemampuan yang sangat 

bervariasi dalam satu kelas? ) 
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Appendix 2-1: Interview form Example and its brief transcription  

 Appendix 2-1b Interviewee form for students 

 

 

INSTRUMENT EXAMPLE 2 

INTERVIEW QUESTION 

 

Interview With Students  

Title of Research:  

The EFL Teachers’ Feedback In Reading Comprehension At The 

Ninth Grade of SMPN 8 SIGI 

Theme Type of Question Comment 

 

Introduction 

(Pengenalan) 

Hello, my name is…. I am a 

student of English Education at 

UIN Datokarama Palu. I am 

interested in finding out about 

teacher feedback on teaching 

reading comprehension at SMP 8 

Sigi. Therefore, I respectfully 

request you to provide information 

on how you receive feedback on 

reading comprehension given by 

teachers in class. 

(Halo, nama saya…. Saya 

mahasiswa Pendidikan Bahasa 

Inggris di UIN Datokarama Palu. 

Saya tertarik untuk mengetahui 

umpan balik guru tentang 

pengajaran pemahaman membaca 

di SMP 8 Sigi. Oleh karena itu, 

saya dengan hormat meminta Anda 

untuk memberikan informasi 

tentang bagaimana Anda menerima 

umpan balik tentang pemahaman 
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membaca yang diberikan oleh guru 

di kelas.) 

Umum 
(General) 

First of all, please tell me what you 

know about what  reading 

coprehension ? 

(Pertama-tama, tolong beri tahu 

saya apa yang Anda ketahui 

tentang pemahaman membaca?) 

 

The impact of 

teacher provided 

reading 

comprehension 

feedback 

(Dampak dari 

umpan balik 

pemahaman 

bacaan yang 

diberikan guru) 

1. Do you feel that the 

feedback your teacher gives 

is easy to understand? 

2. Do you feel the feedback 

you received helped you 

improve your reading 

comprehension? 

3. Do you feel comfortable 

asking your teacher if you 

don't understand the 

feedback given? 

4. Is there a type of feedback 

that you have found most 

effective in helping you 

improve reading 

comprehension? 

5. Do you feel there is a 

difference in the 

effectiveness of feedback 

given verbally and in 

writing? 

(1. Apakah Anda merasa umpan 

balik yang diberikan guru Anda 

mudah dipahami? 

2. Apakah Anda merasa umpan 

balik yang Anda terima membantu 

Anda meningkatkan pemahaman 

membaca? 

3. Apakah Anda merasa nyaman 

bertanya kepada guru jika Anda 

tidak memahami umpan balik yang 

diberikan? 
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4. Adakah jenis umpan balik yang 

menurut Anda paling efektif dalam 

membantu Anda meningkatkan 

pemahaman membaca? 

5. Apakah Anda merasa ada 

perbedaan efektivitas umpan balik 

yang diberikan secara lisan dan 

tertulis?) 

   

 

 

 

 

 

 

Teacher Feedback Observation Checklist 

Observation Identity 

Observation Date:19 Juneth2025 
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Teacher Name: Yunus. S. Pd 

Grade: 9 

Observed Aspects 

NO Observed Aspects Of  NO Information 

1 The teacher provides direct 

feedback during the discussion. 

[ ] [✔]  

2 The teacher uses concrete 

examples to explain feedback. 

[✔] [ ]  

3 Students are given the 

opportunity to ask questions 

after receiving feedback. 

[✔] [ ]  

4 Written feedback is provided on 

completed assignments. 

[✔] [ ]  

5 The teacher motivates students 

after giving feedback. 

[✔] [ ]  

6 Students appear active in 

responding to the feedback 

given. 

[✔] [ ]  

7 Feedback includes both positive 

aspects and areas for 

[✔] [ ]  
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improvement. 

8 Teachers tailor feedback based 

on each student's needs. 

[✔] [ ]  

9 Feedback encourages students to 

improve their reading 

comprehension. 

[✔] [ ]  

Additional Notes 

This checklist can be used to help researchers systematically observe and record 

teachers' feedback practices, as well as provide insights into the effectiveness of teaching 

strategies in reading comprehension. 

 

 

 

 

 

 

Teacher Feedback Observation Checklist 

Observation Identity 

Observation Date:May 7th 2025 

Teacher Name: Ramlah, S.Pd 
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Grade: 9 

Observed Aspects 

NO Observed Aspects Of  NO Information 

1 The teacher provides direct 

feedback during the discussion. 

[✔  ] [ ]  

2 The teacher uses concrete 

examples to explain feedback. 

[✔] [ ]  

3 Students are given the 

opportunity to ask questions 

after receiving feedback. 

[✔] [ ]  

4 Written feedback is provided on 

completed assignments. 

[✔] [ ]  

5 The teacher motivates students 

after giving feedback. 

[✔] [ ]  

6 Students appear active in 

responding to the feedback 

given. 

[✔] [ ]  

7 Feedback includes both positive 

aspects and areas for 

improvement. 

[✔] [ ]  
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8 Teachers tailor feedback based 

on each student's needs. 

[✔] [ ]  

9 Feedback encourages students to 

improve their reading 

comprehension. 

[✔] [ ]  

Additional Notes 

This checklist can be used to help researchers systematically observe and record 

teachers' feedback practices, as well as provide insights into the effectiveness of teaching 

strategies in reading comprehension. 

 

 

 

 

 

 

 

 

Appendix 3-1 Photos of Interview Activities and Other Important Documents 

with Teachers and Students 
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